AGENDA
Committee of the Whole Meeting
Wednesday, March 8, 2017

1.

6:00 pm

Board Chambers
33 Spectacle Lake Drive
Dartmouth, NS

CALL TO ORDER
We acknowledge that this meeting is being held on Mi’kmaw territory.

2.

RECORD OF ATTENDANCE

3.

APPROVAL OF AGENDA

4.

APPROVAL OF MINUTES/BUSINESS ARISING FROM THE
MINUTES
February 8, 2017

5.

AWARDS / PRESENTATIONS

6.

INFORMATION ITEMS

7.

6.1

Report #2017-03-11 – Focus on Learning: Improving the
Achievement Results of African Nova Scotia Learners, Marlene
Ruck-Simmonds, Senior Diversity Advisor.

6.2

Report #2017-03-10 – Occupational Health & Safety – Update, July
1 to December 31, 2016 Tracy O’Kroneg, Director, Human Resource
Services and John Swales, Manager, Occupational Health & Safety.

6.3

Report #2017-01-01 – Focus on Learning: Reading Recovery and
Early Literacy Support, Alison King, Director, Program.

PUBLIC PRESENTATIONS

8.

DATE OF NEXT MEETING
Regular Governing Board Meeting – March 22, 2017
Audit Committee – April 5, 2017
Committee of the Whole – April 12, 2017
Policy Development and Review Committee – April 19, 2017

9.

ADJOURNMENT

HALIFAX REGIONAL SCHOOL BOARD
COMMITTEE OF THE WHOLE
MINUTES
February 8, 2017
6:00 p.m.
PRESENT:

Bridget Boutilier
Nancy Jakeman
Linda MacKay
Dave Wright

Suzy Hansen
Cindy Littlefair
Jennifer Raven
Gin Yee

Denise Bell, Regional Education Officer

REGRETS:

Archy Beals
Jessica Rose
Alison King, Director, Program
Marlene Ruck Simmonds, Senior Diversity Advisor
Susan Tomie, Director, School Administration
Lance Bullock, Senior Staff Advisor

STAFF:

Elwin LeRoux, Superintendent
Natascha Joncas, Acting Corporate Secretary
Terri Thompson, Director, Financial Services
Doug Hadley, Coordinator, Communications
Tracy O’Kroneg, Director, Human Resource Services
Ron Heiman, Director, Operations Services
Trevor Baker, Manager, VoIP & Network Structure
Athena Leclair, Administrative Assistant to the Corporate Secretary

1.

CALL TO ORDER
The Chair called the meeting to order at 6:05 p.m.

2.

RECORD OF ATTENDANCE
Let the record show that all Board Members are in attendance with the exception of
Archy Beals and Jessica Rose who sent their regrets.

3.

APPROVAL OF AGENDA
It was moved and seconded (Wright/Jakeman) that the Governing Board approve
the agenda.
(CARRIED)

4.

APPROVAL OF MINUTES/BUSINESS ARISING FROM THE MINUTES
It was moved and seconded (Raven/Boutilier) that the Governing Board approve the
January 11, 2017 minutes.
(CARRIED)

5.

AWARDS / PRESENTATIONS
5.1

Presentation celebrating African Heritage Month from Salia Hansen, student at
Oxford school and Guyleigh Johnson - Student Support Worker, Spoken word
artist and author.

Salia Hansen, student at Oxford school and Guyleigh Johnson – Student Support
Worker presented.

6.

INFORMATION ITEMS
6.1

Report #2017-01-05 – Respectful Workplace Program, Dorothy Pedlar,
Respectful Workplace Consultant, Human Resources.

Dorothy Pedlar, Respectful Workplace Consultant, Human Resource Services
presented the report and responded to questions from Board Members.

7.

PUBLIC PRESENTATIONS

8.

DATES OF NEXT MEETINGS
Audit Committee – February 15, 2017
PDRC – February 15, 2017
Regular Board Meeting – February 22, 2017

Committee of the Whole – March 8, 2017

9.

IN-CAMERA
9.1

Approval of December 14, 2016 In-Camera minutes

9.2

School Insurance Program Presentation

It was moved and seconded (Boutilier/Jakeman) to move in-camera.
(CARRIED)
It was moved and seconded (Yee/Wright) to move out of in-camera.
(CARRIED)
It was moved and seconded (Yee/Hansen) that the Governing Board approve the
December 14, 2016 In-Camera minutes.
(CARRIED)
Diane McRae, CEO and Lee-Anne Dauphinee, Risk Manager presented and
responded to questions from Board Members.

10.

ADJOURNMENT
It was moved and seconded (Yee/Wright) that the meeting be adjourned.
(CARRIED)
Meeting adjourned by the Governing Board at 7:56 p.m.

__________________________
Cindy Littlefair
Chair
Halifax Regional School Board

___________________________________
Natascha Joncas
Acting Corporate Secretary

Prepared by Athena Leclair
Administrative Assistant to the Corporate
Secretary

Report No. 2017-03-11
Date: March 8, 2017

Halifax Regional School Board
Update on Improving the Achievement Results of African Nova Scotian Learners
Purpose
To provide the Governing Board with a report outlining how the Halifax Regional School Board is working to improve
the achievement results of African Nova Scotian students
Background
On May 28, 2014, the Governing Board received report 14-05-1470 “Focus on Learning: Grade 3 and 6 Provincial
Assessment Report” for information. This report provided an overview of Grade 3 and Grade 6 literacy results.
Thanks to students and their families completing self-identification information, for the first time, the HRSB was able to
disaggregate or “pull apart” data by ancestry and report on the achievement results of African Nova Scotian students.
The results revealed an achievement gap between African Nova Scotian learners and their counterpart.
On November 26, 2014 the Governing Board received report 14-10-1491 “Improving the Achievement Results for
African Nova Scotian Students” for information. This report outlined how the Halifax Regional School Board was
working to improve the achievement results of African Nova Scotian students. Significant changes included the
reassignment of staff to support central office staff and school administration in their ability to positively impact student
achievement.
The Governing Board received report 2015-12-48 “Update on Improving Achievement Results of African Nova Scotian
Learns” on December 16, 2015 This report provided an update on the strategies which Halifax Regional School Board’s
implemented in support of increasing the academic achievement results for students of African ancestry.
Content
Improving the achievement results of African Nova Scotian learners is a collaborative inter-departmental priority. Over
the year, departmental staff within Board Services, Program, Human Resources and School administration have
continued to focus concerted effort on implementing initiatives and enacting practices which create a more equitable and
responsible educational system for learners of African ancestry.
Board Services
The Diversity Team is comprised of a Senior Diversity Advisor, a Facilitator-RCH and African Nova Scotian Student
Support, a Facilitator-RCH and Mi’kmaq/Aboriginal Student, a Consultant – English Second Language, two Culturally
Relevant Specialists and 29 Student Support Workers. The mandate of the Diversity Team is to build the Halifax
Regional School Board’s capacity to create welcoming schools that are responsive to the needs of all students. Diversity
Team members provide executive advice to Senior Staff, develop and facilitate professional learning on culturally
relevant practice for central office staff, school-based administrators and school staff and provide consultative leadership
to school administration supervisors and principals on matters pertaining to Race Relations, Cross Cultural
Understanding and Human Rights (RCH).
Culturally Relevant Pedagogy
Culturally Relevant Pedagogy (CRP) as conceptualized by Dr. Gloria Ladson-Billings, is the framework that the HRSB
is intentionally employing to promote the increased achievement of learners of African descent. Culturally Relevant
Pedagogy “not only addresses student achievement but also helps students to accept and affirm their cultural identity
while developing critical perspectives that challenge inequalities that schools (and other institutions) perpetuate”
(Ladson-Billings, 1995, p.469). This framework is instrumental in both highlighting the systemic causes of
underachievement for students of African ancestry (i.e. racism, deficit belief systems) and the necessary changes needed
for schools to cultivate school cultures which produce successfully achieving learners of African descent. Culturally
relevant pedagogy asserts that the achievement of learners of African ancestry is non-negotiable. Student achievement
must be expected with learning experiences designed to evoke and bridge the students’ knowledge with curriculum
content. By adopting a culturally relevant pedagogy, the Halifax Regional School Board continues to affirm that the

heritage, identities and experiences of African Nova Scotian learners are vital to the achievement equation. As such,
educational experiences must ensure that learners of African descent develop and maintain students’ cultural
competence. Finally, culturally relevant pedagogy recognizes that schools exist within a socio-economic and political
context. Education must therefore prepare learners of African ancestry to be critical agents in transforming schools and
their world.
Throughout 2015-2016 central office and school staff continued to analyze priorities utilizing a culturally relevant lens.
In addition, 16 schools received focused professional development around implementing culturally relevant leadership
and instructional practice.
Since September, 2016, the Diversity team has provided 249 teaching staff from 29 of the 34 proposed schools with
professional development in area of culturally relevant pedagogy.
Race Relations, Cross Cultural Understand and Human Rights (RCH)
In 2015-2016 members of the Diversity Team continued to provide system leadership in the area of race relations, cross
cultural understanding and human rights. Culturally relevant pedagogy was embedded within professional learning
opportunities and was utilized as a means of assisting vice-principals and school liaisons in developing the competencies
necessary to analyze the rights protected under the Nova Scotia Human Rights Act and the Provincial School Code of
Conduct. Sessions examined the fundamental beliefs which promote equity and inclusion and intentionally explored
aspects of language, power, historical representation and social change. Emphasize was further placed on accurately
responding to and recording events within the provincial online system. Since September 2016, a total of 207
individuals have participated in RCH professional development.
The Diversity Team was further instrumental in supporting school staff, school administration supervisors and principals
in their ability to enact a culturally relevant approach to conflict resolution in ways that were historically informed,
restorative of school-community relations and non-marginalizing and facilitative of Halifax Regional School Board’s
priority of increasing the achievement of African Nova Scotian students.
Reading and Mathematical Literacy
In keeping with our Board’s priority of increasing the achievement of African Nova Scotian learners, additional literacy
support has been provided to 16 schools to support instruction in the areas of reading and mathematics. Schools were
selected because they had a high percentage of students of African ancestry. All students receiving support selfidentified as African Nova Scotian, Black or of African descent. Each school received a total 30 teaching days to
provide enhanced individual and small group support to learners of African ancestry. In total, 240 students received
additional instruction including 160 students at the elementary level who received reading support and 80 students at the
junior high level who received support in math. Success was reported across all schools as a result of the additional
support provided.
During the 2016-2017 fiscal year, 13 schools received additional instructional days to support African Nova Scotian
learners in the areas of reading or mathematics. Assessment and demographic data were utilized to select sites and
provide schools with a total of 40 teaching days of enhanced learning. Schools were initially provided with 30 teaching
days and were subsequently supplemented with an additional 10 days of support. Teachers received professional
development in culturally relevant instruction. An update around the impact of this support will be provided following
the conclusion of support.
African Nova Scotian Student Support Worker Program
As outlined in the African Nova Scotian Student Support Worker Guidelines, Standards, and Evaluation documents
(2011), the African Nova Scotian Student Support Program is integral to supporting and monitoring the achievement of
African Nova Scotian learners. As a result, program components continue to be aligned to ensure that the roles,
responsibilities and activities strengthen staff members’ abilities to promote achievement and support learners in areas of
advocacy, cultural identity and home, school community relations. In particular, changes have been made to the referral
and consent forms to better reflect the job competencies and support the goals outlined in HRSB’s Business Plan Goals
and Priorities. Staff members are scheduled to receive professional learning in culturally relevant pedagogy,
documentation and advocacy for student learning.
Under the leadership of the Facilitator, RCH and African Nova Scotian Student Support, African Nova Scotian youth
continue to participate in school and community based learning endeavors designed to enhance their awareness of
educational opportunities and career options. School-based programming as implemented by student support workers
provides valuable opportunities to build supportive relationships, cultural awareness and increased self-esteem towards

learning and achievement. Student support workers further provide guidance to school staff around matters of home,
school and community relations.
Program Department
Continue to analyze assessment data by ancestry
The analysis of the provincial student assessment data by ancestry is ongoing, both at the board and individual school
level. Our research and Data consultants continue to analyze board and provincial data by ancestry. In addition to the
provincial assessments at grades 3, 4, 6, 8, and 10, Reading Recovery and Early Literacy Support data are all
disaggregated by ancestry. This analysis of data drives the work of the system. The analysis results indicates where we
are making improvements and the areas we need to focus on in reaching our goal of improving achievement for African
Nova Scotian students.
Professional Development to support the implementation of culturally relevant teaching practices
Culturally relevant pedagogy continues to be an integral part of all profession development (PD) planned and facilitated
by the Program department. Professional development is provided to educators at all levels within our system.
In the spring, 2016, mathematics and literacy program staff facilitated a session for junior high principals in
collaboration with the Senior Diversity Advisor. This session focused on supporting their African Nova Scotia learners.
They were presented with the provincial grade 8 assessment (RWM8) data for their students disaggregated by African
ancestry. This prompted conversations regarding the gap in achievement for these individual students. The session
included effective instructional strategies and how to plan instruction and assessment responsive to students’
background, culture and experience, as well as creating conditions for success when writing assessments, including the
RWM8.
Program and School Administration staff met with high schools principals in October to assist them in understanding
how to disaggregate their student assessment data by African Ancestry and Aboriginal Identity using Power School. This
data will be further examined in future meetings to identify additional strategies to support students.
Program staff continue to collaborate with members of the Diversity Team to plan and deliver professional development
for literacy and mathematics coaches with a focus on integrating culturally relevant pedagogy within our daily
instructional and assessment practices. Coaches use their new learning to support teachers in implementing these
approaches.
Mathematics coaches and mathematics support teachers received two full days of culturally relevant teaching
professional development with a specific mathematics focus from Dr. Lisa Lunney Borden from St. Francis Xavier
University. This session was built on the learning that began with members of the HRSB Diversity Team and extended
to specifics within the context of mathematics.
The Program department continues to work with teachers to assist them in implementing culturally relevant practices.
Teachers in priority schools received professional development in the spring related to effective assessment practices in
mathematics which embedded Culturally Relevant Pedagogy.
In the spring of 2016, all grade 4-6 classroom teachers, resource teachers and elementary administrators attended PD to
support the implementation of the new streamlined curriculum. This session had components dedicated to culturally
relevant pedagogy with specific references to supporting African Nova Scotian and Aboriginal students.
In the fall of 2016, all P-3 classroom teachers, resource teachers and elementary administrators attended one day of
professional development as part of the EECD P-3 Literacy Strategy. Both the HRSB Diversity Team and the provincial
Diversity Team supported the development of the Culturally Relevant Pedagogy messages that were part of the
provincial PD day for these teachers.
As part of the continued training in the administration of the Observation Survey of Early Literacy Achievement, teachers
new to Reading Recovery, Early Literacy, and resource as well as all grade 1 classroom teachers attended professional
development to strengthen their understanding of the importance of valuing students’ home language, specifically that of
African Nova Scotian students.
Program staff continue to develop their understanding of Culturally Relevant Pedagogy through conversations with the
Diversity Team and focused reading. Staff also work to ensure PD opportunities build on teachers’ understanding of
meeting the needs of students through a culturally responsive approach.

Classroom resources to reflect and support our diverse student population
In collaboration with the HRSB Diversity Team, the Program department developed an oral language rubric to be used
by primary teachers to assess students in the speaking and listening outcomes of the English Language Arts Curriculum.
This rubric highlights the value of a student’s home language and supports teacher understanding of how to build the
bridge between home and school language. Program staff also developed rubrics and assessment tools to assess
mathematical understanding at multiple points throughout the school year. These resources highlight that students have
multiple ways of representing their understanding in mathematics.
The Program Department continues to focus on infusing school and classroom libraries with resources that reflect our
diverse student population.
Student Success Planning with a focus on culturally relevant teaching practices
Program staff have made adjustments to the Student Success Planning (SSP) process to make culturally relevant teaching
practices a focus. The SSP self-assessment was revised to include questions regarding teacher degree of implementation
of culturally relevant teaching and assessment practices. The questions in the Getting to Great Survey in relation to
culturally relevant pedagogy have been refined and the report generated from this survey has been reorganized so
Culturally Relevant Pedagogy is highlighted. The information from this report is allowing schools to develop plans that
outline strategies and professional development specific to Culturally Relevant Pedagogy. In 2016, four priority schools
developed SSP plans in which Culturally Relevant Pedagogy has been developed as a central focus in the plan.
Continued funding for Early Learning Opportunities programs
HRSB continues to offer the Early Learning Opportunities program in five elementary schools. This program, for 3 and
4 year olds, is located in communities where there are significant numbers of African Nova Scotian students: North
Preston, North End Halifax, North End Dartmouth, Spryfield, and South Woodside. This program supports optimal early
childhood development which is key to a strong start in school.
Continued monitoring of African Nova Scotian students on Individual Program Plans (IPPs)
The Program department continues to monitor the number of African Nova Scotian students who have IPPs. In response
to disproportionate findings of students with IPPs, we reached out to families to help us learn more about their personal
experiences with the Program Planning Process with the aim of making improvements to it.
In the winter of 2016, 59 parents/guardians were contacted whose children had IPPs that were found to be in need of
more information when examined during the 2014-2015 provincial review. Individual interviews were held with 26
families across the system. Conversations were typically held in neighborhood coffee shops; some at the office of the
Black Educators Association; others chose by phone. Families appreciated the opportunities to talk and to tell their
individual stories.
Insights gleaned from the interviews with the families continue to be used to inform professional development and other
learning opportunities for school staff to define and refine practices and procedures relative to the Program Planning
Process.
Human Resources Department
Recruitment of African Nova Scotian Teachers
Through an Expression of Interest for equity candidates, Human Resources may award up to contracts (16) in the NSTU
collective agreement under the employment equity provision. Through this process, priority will be given to qualified
applicants who self-identify as African Nova Scotian (and Aboriginal) in an effort to increase African Nova-Scotian
candidates within the teaching population. The job posting closed on February 22, 2017 and decisions regarding
contracts will be made prior to May 1, 2017.
Over the past year, HR has participated in a number of events and initiatives to work towards hiring a more diverse staff.
HRSB has maintained effective partnerships with community organizations like Immigrant Settlement and Integration
Services (ISANS) and the Watershed Association Development Enterprise (WADE), the YM/YWCA and NSCC. These
partnerships allow HR to work with organizations in attracting staff from various cultural backgrounds for the benefit of
students.
Educational Study Leaves - Teacher’s Provincial Collective Agreement
Teachers can apply for a full or part-time time “educational leave” to pursue studies to improve their practice. Each year,
the HRSB must identify program areas that will be given priority by the Professional Development Committee in
selecting successful applicants for educational leave. In an effort to further promote culturally responsive teaching

practices, the HRSB has identified “Culturally Relevant Pedagogy” as one of the program priorities. In addition,
applicants who self-identify as African Nova Scotian are given priority.
School Administration Department
Self-Identification
Increasing self-identification by students and families is an ongoing focus for School Administration supervisors in their
work to support principals. As a result of this dedication 91.9% of HRSB students have self-identified. This is a 7.4%
increase since the Update on Improving Achievement of African Nova Scotian Learners (December 16, 2015). Working
with principals, supervisors will ensure continued attention is paid to having all new students self-identify during the
registration process.
School Administration Supervisors
School Administration supervisors continue to engage in professional development to enrich their understanding of
culturally relevant pedagogy to support their work with principals. Supervisors have scheduled a professional
development session for new principals (March 30, 2017) on culturally relevant pedagogy. They continue to collaborate
with the Diversity Team to support principals and schools in cultural proficiency, culturally relevant pedagogy, and
developing a deeper understanding of how to ensure all students succeed in school.
Aspiring School Administrators
The Leadership Development Program (LDP) supports aspiring school leaders. The purpose of this program is to provide
its participants with professional development that further develop and enhance their leadership skills as future vice
principals/ principals. Culturally relevant pedagogy (CRP) is imbedded in many of the LDP sessions. All participants
attended a full session dedicated to CRP on October 26, 2016.

Funding Details
N/A

Timeline
N/A.

Appendices

Recommendations
N/A.

Communications
N/A

AUDIENCE

RESPONSIBLE

TIMELINE

Contact
For further information, please contact Dr. Marlene Ruck Simmonds, Acting Senior Diversity Advisor at
mrucksimmonds@hrsb.ca or 464-2000 ext. 2006

Report No. 2017-03-10
Date: 2017-03-08

Halifax Regional School Board
Occupational Health & Safety – Update
July 1, 2016 – December 31, 2016

Purpose
To inform the Governing Board of Occupational Health & Safety (OHS) matters for the period July 1, 2016 –
December 31, 2016.
Background
This report is prepared twice per year to inform the Governing Board of OHS statistics and activities.
Content
Please see Appendix A - Occupational Health & Safety Update, July 1, 2016 – December 31, 2016.
Funding Details
N/A
Timeline
N/A
Appendices
Appendix A - Occupational Health & Safety Update, July 1, 2016 – December 31, 2016.
Recommendations
It is recommended the Governing Board receive the report for information.
Communications
AUDIENCE
Governing Board

RESPONSIBLE
Tracy O’Kroneg

Contact
John Swales, Manager, Occupational Health & Safety
Email: jswales@hrsb.ca Ph: (902) 464-2000 ext. 2204
Tracy O’Kroneg, Director, Human Resource Services
Email: tokroneg@hrsb.ca Ph: (902) 464-2000 ext. 2323

TIMELINE
March 8, 2017

APPENDIX A
Report 2017-03-10

OCCUPATIONAL HEALTH & SAFETY UPDATE
July 1 to December 31, 2016
I.

SCHOOL INSURANCE PROGRAM (SIP) – REPORTED INCIDENTS
Group
Employees*
Students and other**
Total

Jul 1 to Dec 31, 2016
143
1215
1358

Jul 1 to Dec 31, 2015
174
1531
1705

* Employee incidents resulting in a lost time injury or medical attention may also be reported
under Workers’ Compensation Board (WCB) or Injury on Duty below.
** SIP Incident Report forms are submitted by school administrators for incidents occurring to
school community members during school related activities.
II.

INJURY ON DUTY - TEACHERS ONLY*
*Teachers are not covered by WCB.
Injury On Duty Applications Approved
Jul 1 to Dec 31, 2016
Jul 1 to Dec 31, 2015
Jul 1 to Dec 31, 2014
13
19
8
All teachers who had claims approved during this period returned to work during this period,
with the exception of one, who remained off work at the end of the reporting period (this
teacher did return to work on January 9, 2017). Two claims had a time loss of 14 days, while the
others were five days or less.

III.

WORKERS’ COMPENSATION BOARD (WCB) CLAIMS

Group
CUPE
NSUPE
NSGEU
EXCEL
LUNCH
PEG
Totals

Submitted
34
30
3
10
3
2
82

No Cost
10
5
0
1
0
0
16

Medical Costs Only
12
13
3
7
3
1
39

Lost Time Claims
12
12
0
2
0
1
27

Twenty-seven (27) claims resulted in time lost from work and payment of wage benefits. Of
these lost time claims, eight employees remained off work at the end of the reporting period,
three were working toward returning to full hours and the remaining had successfully returned
to full duties.
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Number of Claims
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0

2008

2009
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2016

Total # Claims

77

91

132

140

160

150

163

164

178

# Claims with Time Loss

35

48

67

59

67

53

56

66

62

The total number of submitted claims (WCB reported incidents) is higher for the 2016 year over 2015
by 14 claims. However, the total number of Time Loss claims is lower in 2016 than 2015 by 4 claims.

Claim Costs and Avg Time Loss Duration
$800

20
18

$700

14
$500

12

$400

10

Weeks

Claim Costs $K

16

$600

8

$300

6

$200
4
$100

2

$0

Total Time Loss Claim Costs ($K)
Avg Time Loss claim duration (wks)

0
2008

2009

2010

2011

2012

2013

$154
7.5

$326
10.4

$246
5.4

$722
18.1

$426
9.9

$281
7.6

2014

$307
8.1

2015

$444
8.7

2016

$300
6.1

Some 2015 claims continued to mature, as the employees had not yet finished treatment and/or had
not yet fully returned to work. This resulted in an increase for the Time Loss Claim Costs and the
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average duration for 2015 claims into 2016. Employees working partial hours/duties contribute to
claim costs until they have fully returned to work. For the same reason, claims costs for 2016 claims
will also continue to mature into 2017. It is also important to note that there are some concussion
related claims, as well as bone fractures, that contribute significantly to the duration of claims, as the
rehabilitation is typically a longer process.
Durations of time loss make the most impact on the costs of the claims. Although the number of
claims has increased from 2015 to 2016 the average weeks of time loss per claim, and therefore the
associated costs per claim (and overall), have decreased.
The WCB assessment rate for 2017, although lower than the average for the entire rating group
(consisting of all schools boards in the province), has increased from $3.84 in 2016 to $4.11 in 2017.

IV.

V.

OCCUPATIONAL HEALTH & SAFETY (OHS) DIVISION OF THE DEPARTMENT OF LABOUR AND
ADVANCED EDUCATION
Workplaces
Inspected

Reports Written

Recommendations

Total Compliance
Order(s) Issued

0

0

0

0

HEALTH & SAFETY TRAINING
Nonviolent Crisis Intervention (NVCI): Safe Schools facilitated five sessions, training 68 school-based
teachers in NVCI and Student Services facilitated eight sessions, recertifying approximately 175
Educational Program Assistants.
Emergency First Aid: Five sessions were attended by 82 Educational Program Assistants and schoolbased secretaries.

VI.

REQUESTS FOR ACTION(S)
Four OHS-related requests for action(s) were received during the period, regarding:







Ventilation system of a “portable” classroom
Replacement acoustic panels in a gymnasium
Accessibility parking
Sound levels in a classroom adjacent to a wood production lab
Sufficient outdoor lighting at night
Low water flow/pressure in washroom and staffroom (hygiene)

Acoustic panels have been ordered for the gymnasium. Other issues have been investigated and
addressed.
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An Indoor Air Protocol was initiated at a school as odours were detected in a specific room and
possible air quality symptoms reported in other areas. After site inspections were conducted, it was
determined that removal and modification of a worn/damaged piece of an air handling unit was
required to address these concerns. This has been completed.
VII. WORK REFUSALS
None reported.
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Report No. 2017-01-01
Date: March 8, 2017

Halifax Regional School Board
Focus on Learning: Early Literacy Support and Reading Recovery®
Year End Reports 2015-16
Purpose
To provide the Committee of the Whole with an overview of the progress of students supported through the Early
Literacy Support model and Reading Recovery in 2015-2016.

Background
The mission of the Halifax Regional School Board is to provide a high quality education for every student every day. To
support this mission, the Early Literacy Support framework recognizes that there are multiple layers of instructional
support intended to guide our children in developing and sustaining effective literacy skills. The first layer of support for
all children is quality classroom instruction. The second layer is short term intervention provided by Early Literacy
Support or Reading Recovery. A third layer of support is provided to students who need more long term intervention
through resource support.
Early Literacy Support is a short term intervention that supports students in grades primary through 3 in both French
Immersion and English programs. Support consists of daily lessons of 30-45 minutes targeting reading, writing and oral
language development through small group or one on one instruction. Support is provided in grades primary through 2
by an Early Literacy Support teacher and in grade 3 by the resource teacher. Teachers provide support to students during
one or more of the three blocks of Early Literacy Support scheduled over the year: block 1 (September – November),
block 2 (December – March) and block 3 (March – June).
Selection criteria for support is dependent on grade level and program of study. In English program, Early Literacy
Support is provided to selected grade primary and grade 1 students who are in the earliest stages of literacy development
while in grades 2 and 3, students who are approaching grade level benchmarks are selected. In the French Immersion
program, Early Literacy Support is provided to selected grade 1 and 2 students who are in the earliest stages of literacy
development and grade 3 students who are approaching grade level expectations.
All Halifax Regional School Board (HRSB) elementary schools are allocated staffing for Early Literacy Support through
targeted funding from the Department of Education and Early Childhood Development (EECD)and the HRSB general
fund.
Reading Recovery is an intervention that provides individually designed and delivered lessons to selected grade one
students. Support consists of 30 minute daily lessons targeting reading, writing and oral language development through
one on one instruction for up to 20 weeks. There are 3 possible outcomes for students who complete their series of
lessons: Accelerated Progress, Substantial Progress and Limited Progress.
Reading Recovery is supported by a grant from the EECD. During the 2015-2016 school year, 17 Elementary Schools in
HRSB were allocated staffing for Reading Recovery.

Content
Early Literacy Support
During the 2015-2016 school year, 2201 English program students and 522 French Immersion program students from
grades primary through 3 received Early Literacy Support. This represents approximately 20% of the total P-3
population. Students are assessed at the beginning of the support block, at the end of the support block and at the end of
the school year. The overall results for Early Literacy Support show that almost all students demonstrated growth in their
literacy development.
In the both English and French Immersion, the proportion of students of African Ancestry who received Early Literacy
Support is greater than the overall grade P-3 population. There is a gap in results between students of African Ancestry
and their Non-African Ancestry peers. Results disaggregated by Aboriginal Identity are not presented due to the small
sample size.

English Program


A total of 274 primary students received support. On entry, 73% of students selected for support were not yet
reading published texts; at year end this decreased to 13% of students who were not yet reading published texts.









A total of 1011 grade one students received Early Literacy Support. At the end of their respective support block,
50% of the students were reading at or above expectations. However, not all students continued to grow as
expected in their literacy learning once Early Literacy Support was removed. The data indicates that if students
were reading at text level F when Early Literacy Support was discontinued, they had a better chance of meeting
benchmarks at year end.
A total of 351 grade two students received Early Literacy Support. At the end of support, 247 of these students
(71%) were reading at or above expectation, while 229 (67%) met expectations at the end of year.
A total of 565 grade three students received Early Literacy Support through resource teachers. At the end of
support, 422 of these students (75%) were reading at or above grade-level expectation, while 350 (63%) met or
exceeded expectations at the end of year.
A total of 300 students of African Ancestry received support in grades primary to 3. At year end thirty-nine
percent (39%) of students of African Ancestry were meeting or exceeding year-end expectations compared to
51% of all other English program students receiving support.
Using the lessons learned from the data, changes were made to the model to strengthen the Early Literacy
intervention to ensure more students are meeting benchmarks at year end.

French Immersion Program





A total of 238 grade one students received Early Literacy Support. At the end of support, 149 of these students
(63%) were reading at or above expectation, while 130 (56%) met expectations at the end of year.
A total of 154 grade two students received Early Literacy Support. At the end of support, 85 of the selected
students (55%) were reading at or above expectation and 86 students (56%) met or exceeded expectations at
year end.
A total of 115 grade three students received Early Literacy Support. At the end of support, 103 students (90%)
were reading at or above grade-level expectation, while 88 (79%) met or exceeded expectations at the end of
year.
A total of 66 students of African Ancestry received support in grades primary to 3. At year end forty-two
percent (42%) were meeting or exceeding year-end expectations compared to 65% of all other French
Immersion program students receiving support.

Reading Recovery
The overall results for Reading Recovery show that while almost all students demonstrated growth in their literacy
development, 48% of the students supported in HRSB made accelerated progress, meaning that the students read
instructional text level of 16 or higher (Level I). This is above the provincial average.
Of the 148 grade 1 English students who received Reading Recovery support, 80 also accessed Early Literacy Support.
In the 17 Reading Recovery schools, the proportion of students of African Ancestry in the Reading Recovery program is
greater than the overall Grade 1 population. On average, students of African Ancestry scored within one text reading
level of their Non-African Ancestry peers. Results disaggregated by Aboriginal Identity are not presented due to the
small sample size.

Cost
N/A

Funding
A combination of targeted funding and general fund

Timeline
On-going

Appendix
N/A

Recommendations
It is recommended the Committee of the Whole receive the Early Literacy Support and Reading Recovery Year End
Report for information.

Communications
AUDIENCE

RESPONSIBLE

TIMELINE

Committee of the Whole

Alison King

March 8, 2017

Contact
For further information, please contact Alison King, Director, Program and Student Services at aking@hrsb.ca or 4642000 ext. 2567

